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CHAPTER I 
INTROPUCTIOH 
Since the beginning of time man has been attempting 
to find ways to function at full capacity. This has been the 
primary goal of education and particularly in guidance today. 
In an attempt to utilize all possible resources in the guidance 
program, efforts must be made to incorporate new techniques 
to old problems. It will be my aim to discuss an approach 
which, though not new to medical or psychiatric therapy, is 
relatively new to the high school guidance program. Individual 
counseling, the face to face relationship, is not an unfamiliar 
tool in the school situation, but the doors are just beginning 
to be opened in the area of counseling with small groups. 
To develop this practicum as thoroughly as possible, I 
plan to utilize the facilities of the school where I am 
presently employed as a full-time counselor. The population 
that will be used in this project is drawn from the 10th grade 
group to whom I act as class advisor and counselor. 
In developing this project, it is my intention to 
work with those pupils who are not achieving at a level com¬ 
mensurate with their indicated abilities, commonly known as 
underachievers; and form a group which, through counseling 
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in a small group, may help the individual to understand 
himself and enable him to work to his capacity. 
This approach will be particularly significant today 
because greater emphasis has been placed on recognizing the 
problems of the adolescent, the teenager in our high schools. 
Guidance is more readily accepted as a source of help for the 
individual, and therefore, greater demands are being placed on 
counselors in the schools. The guidance worker has far greater 
responsibility in providing the best possible services for 
the individual. Various approaches are necessary since not 
all individuals can be served best by the same method. A 
group method provides for the counselor a more economical way 
to effectively work with several persons at the same time. 
It is hoped that once initial contact has been made and rapport 
established through the group project, the individual would be 
more receptive to individual counseling. A great deal of 
emphasis is placed on counseling in groups as a successful 
method because it provides the individual an opportunity to 
work in a peer group where the member may feel more secure 
and more readily able to discuss his real problems. 
In this report I will include the theoretical 
background and research studies in both areas of the under¬ 
achiever and counseling in groups. The report then will also 
include a description of the activity as prescribed by the 
many writers in the field, to be followed by the activity as 
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provided at the West Springfield High School, 
In this type of project, where greatest concern is 
in the personal growth of the individual, it may he difficult 
to notice a change in the group member immediately. The 
greatest value may be within the person*s make-up and a 
change in attitude and overt positive action generally is 
slow in showing itself. 
It is my contention that counseling in small groups is 
an effective tool in dealing with individuals who have simils.r 
type problems and desire help in resolving these problems. 
C~A?fAd II 
TA Ir OP1 _ 'ID LIImlAIUAA 
/ 
TTU UhD2AACTTIm/BR 
The field of education throupiout the century has 
placed emphasis on the various problems that had been con¬ 
fronting education*' In the 19301s effort ras mad© to •. 
out illiteracy and to briny public education to it a • p oorest 
and remote districts of America# In the 1 tij-01 special atten¬ 
tion Has given to retards 1 and emotionally disturbed children# 
During the 1950’s a new effort was made to intensify education 
for all children. At present, increasing attention is being 
given to boys and pirls who have the ability to po on to 
college or to profit from other types of post high school 
ducat ion (i’i). 
Today’s occupational literature points to an ever 
increasinp rise in the number of professional, semi-professional 
and skilled technicians needed in the labor force, with a 
greater decrease in unskilled labor demands, 
to waste any potential talent. 'ret, of the high school 
students who rank in the top third in intellectual ability, 
?orty per cent do not enter college (59). Of those who do enter, 
sixty per cent do not finish college. That is happening in our 
educational system? Are.we evaluating our students poorly• 
Do colleges want something besides what we are giving our 
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students in high school, or are we not able to utilize our 
talent to its fullest? Because of this problem, greater 
emphasis is being placed on investigation in this area. Why 
is it these students do not do as well as they should? Most 
students do not work to full potential, but at v/hat point does 
it become a problem? The Conference on the Identification of 
the Academically Talented Student in Secondary Schools, February, 
1958, reports that ”15 to 25 per cent of the gifted students, 
in most school systems, fall into this category (of under¬ 
achiever) and in some schools the incidence is even higher•" (56) 
In order to continue to discuss this area., it is 
necessary that we now present a definition of the underachiever. 
The underachiever is one whose performance, as judged either by 
grades or achievement test scores, is significantly below his 
measured or demonstrated aptitudes, or potential for 
academic achievement (56). In reviewing the literature in 
this area, much confusion exists. Perhaps much of this con¬ 
fusion may be because too often the authors worked with groups 
at different academic levels, with differing levels of ability 
and achievement, and with different criteria of achievement 
and of ability being used. In any case, in dealing with the 
underachiever in your own particular school, it is necessary 
to begin with the available intelligence and aptitude test 
data, and the academic performance of your group. Much research 
points to the use of achievement test rather than grades as a 
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criteria to determine underachievement. In our school we 
have no current achievement tests available. Therefore, 
in my study I will use academic grades as compared to 
mental ability and aptitude test results as the criteria. 
It has been shown that two different groups would be formed 
if both of these criteria (academic grades or achievement 
test results) were used (36). The treatment of each of 
these two groups may be essentially different though, with those 
youngsters who fall down on achievement tests receiving remedial 
help of an academic nature and those who do poorly primarily 
in terms of grades being exposed to counseling (56). There 
are several advantages to using academic grades, in that grades 
imply to a limited degree, the educational and vocational 
disection of the student and there is a certain amount of 
teacher judgement that must go into the issuance of marks. 
In considering underachievers, I think some mention 
should be made of the various classifications of these pupils. 
I will only list these without going into great detail; 
a) high grades and low achievement tests; b) low grades and 
high achievement test; c) consistently performs below potential, 
year after year; d) one who has recently fallen below potential 
level. Probably the most difficult to recognize would be 
those who; e) perform poorly on grades, achievement tests and 
ability tests; and f) those who perform well in all these 
areas, but have such good ability that they still are not doing 
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as well as teachers feel they might (these generally fall down 
in college.) Thinking of underachievers in terms of these 
many types also leads to confusion. For the purpose of this 
report we will refer to the most easily recognized underachiever, 
he who has recently fallen below his expected performance. 
CHARACTERISTICS OF UNDERACHIEVERS 
It would certainly be a mistake to state that character¬ 
istics of all underachievers are alike, but it has been found 
that there are, for the most part, some general similarities 
in academic underachievement and some characteristics that 
are true for most underachievers. 
Sex Differential - One of the most universally agreed upon 
characteristic is that this is predominantly a male problem. 
The figure goes as high as 2:1 with males leading this figure 
(56, 11, 32, 15, 4-5)* The differences in sexes do not only 
apply to numbers but also to other characteristics. Boys tend 
to begin to underachieve earlier in elementary grades, whereas 
girls underachieve in later grades (approximately junior high 
school) (i|9)« Boys tend to have a more negative self concept 
(1 Si k-7) • Boys have more areas in which they may achieve, 
with sports leading the list (32). 
Family Background - Underachievement does not stem solely 
from the school life, but also is affected to a large degree 
by other facets of the child1s life. Many studies point to 
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differences in the home background, parental attitudes and 
child rearing practices of parents of achievers and under¬ 
achievers. Underachievers tend to come from homes where 
parents have less education than do parents of achievers 
(32, 56, 11). Not only is there less education, but their 
values tend to be either neutral or negative with respect to 
education; and the relationship between the underachiever 
and his parents tends to be a more distant one (2, 21, 32). 
Parents of achievers show a greater inclination to push their 
children toward achievement (ip5, 28, 22, ip). Broken homes, 
working mothers, and other family disruptions are found in 
much higher proportions among parents of underachievers (Ij., 
2, 32). There are also indications that other aspects of the 
home situation may have some bearing on achievement. 
Social Class - Studies have also pointed to the socio-economic 
status of the family as having some bearing on underachievement. 
Dr. Waetjen refers to several studies, indicating that children 
of parents in scientific and medical professions rarely fail 
in school, but few students from lower socio-economic groups 
go on to school (32). This status tends to undermine a 
student’s self regard and stifle ambition (11, 56, lp6, ip5)# 
Personality Characteristics - There are so many characteristics 
that go into the making 0f the personality that it is difficult 
to pinpoint causes, but studies have come up with some specific 
characteristics on which there is some agreement. 
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1. self concept - underachievers are more negative in 
attitudes toward themselves and also in their evaluations 
of others (45, 1$, 56, 47* 7, 4)* 
2. hostility - underachievers show a higher degree of 
hostility towards others, parents, siblings, persons of 
authority (Ij., 46, 4-6, 45* 32). 
3. inferiority - stronger feelings of inferiority (32, 4)* 
4. ego-defense - underachievers, though honest, will tend 
to rationalize mistakes (32, 15). 
5. maturity - underachievers tend to be more immature display 
ing 
a) lack of self discipline 
b) lack of future goals 
c) difficulty in accepting unpleasant reality (39, 28, 45 
2, 56). 
’ s. ' 
6. extroversion - studies indicate that underachievers engage 
in social activities to a greater degree than do achievers. 
This may represent an attempt to bolster the inadequacy and 
lack of acceptance which underachievers feel, by their proving 
to themselves that they can get along with other people (56). 
7* peer identification - underachievers, in many cases, tend 
to identify poorly with peers (22, 23). 
There has been considerable research done in this area. 
Because of the vastness of this problem and the large number 
of causes leading to underachievement, we can look upon each 
study as an attempt to bring one closer to understanding this 
problem more fully. To eliminate much of the difficulty with 
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the waste of talent, it is best to try to identify the under¬ 
achiever as early as possible. In any case, it is necessary 
for the schools to expend all effort to try to save as many 
from this list of underachievers as possible. No one segment 
is responsible fully, but the full staff of counselors, 
teachers, administrators, referral agencies along with parents, 
whenever possible, must work together to better understand 
this problem and work towards a lessening of the problem in 
their school. 
At this point there are some views as a result of 
studies of the underachiever that I feel are important to 
this report. 
Dr. Jensen (25) states that "the interpersonal or social 
relationships of the pupils are so unsatisfactory that most 
of his energy is diverted to work on these problems. Thus, 
there is little or no time and energy left for working on the 
learning tasks in school.!! 
Barret (Ip) states that nonly by a careful and thorough 
study of each individual personality can we find the reasons 
for underachievement. If the individual is underachieving 
it is because he cannot adequately utilize his inner resources 
or because he chooses not to. In either case, he needs help 
from professionally trained counselors.:r 
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Dr. David Komisar (32) states, "underachievement is 
an ego problem. Because attitude and behavior problems are 
formed early in life, it is difficult to know whether under¬ 
achievement comes first and emotional problems stem therefrom, 
or whether the emotional problems are a cause of under¬ 
achievement. " 
COUNSELING WITH GROUPS 
Today, more than ever before, greater emphasis is being 
placed on counseling in groups as an effective instrument in 
the field of guidance. It is certainly not advocated as being 
the sole solution to many of the problems with which individuals 
are confronted, nor is it the best approach for all individuals. 
Along with individual counseling, it does present for individuals 
another method to deal with their problems. Because of the 
out-of-proportion ratio of students to counselors in our schools, 
it also acts as an effective time saving device for counselors. 
It is my intention to utilize this approach with a group of 
underachieving tenth grade students from the school at which 
I am a guidance counselor. 
This chapter will deal with a report on many of the 
studies and writings in the area of counseling in groups. 
history of Groups 
Historically, group work had a very early start. You 
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might say that the first group began when the second human 
I being was in contact with the first, for a group, in its 
crudest form requires no more than two individuals. Groups I have been in existence since the beginning of human, and if 
we may go so far as to say, animal life. 
■ 
Perhaps the first investigation of the group as a social 
I unit date back to efforts at the change of the century# Dating 
as far back as 1898, Triplett (55) and other investigators 
I were concerned with competition and cooperation within groups. 
Beginning research in the area of leadership was carried out 
I by Terman (53)# (1901\.); in social control by Thrasher (1927) 
(51+)j Allport (1920) (1), in sub group cultures and small 
group effects by Puffer (1912) (,38) and Riddle (1925) (IqO). 
Piaget’s (1926) (35) observations and knoitfledge gathered by 
examination of children’s games and other activities were 
also important contributions to the field. 
Warters (I960) (57)# referred to research findings 
that help to explain the nature of groups. Studies reveal I differences and show that much depends upon a group’s structure, 
the composition of its members, the psychological character 
of its most active member, the group’s task, the way in which 
the task is selected, and the goals sought through its performance. 
A group is a collection of individuals - without inter- 
action it is an aggregation. We are interested more m 
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functional groups - where common purposes, satisfaction of 
individual needs, interaction and interdependence of members 
are necessary. Groups are organised for various purposes, but 
all respond to similar forces and factors which influence 
their operations, successes and failures. 
Each individual is inescapably a group member. He 
does not come into this world with social attitudes and 
dispositions. As Slavson (1939) says (50), !,'.hether in the 
learning of facts or skills, the training of character, or 
the developing of the personality, the educative process is 
a social one; it occurs either in the family, the class, the 
gang, the club, or other such temporary or permanent groups.,? 
Hence, education must be conceived as a group experience, and 
all group experience is educative. The individual needs to 
learn to function effectively in various group situo.tions else 
major social problems exist. 
Warters (I960) (57) t defines group work as !?a method 
designed to help groups function in ways that will aid achieve¬ 
ment of desirable goals (group and individual) and contribute 
to good personal social growth of its members. It is based on 
a principle of group process or interaction of group members. 
The test of the method is the effect of the interaction upon 
individual participants and the group as a whole.11 
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historical Research 
Before we can consider the question of counseling with 
groups, perhaps it would be id.se to investigate some of the 
necessary features of this type of counseling. We should 
certainly consider the individuals who make up the group, what 
is it in the group situation that is valuable to him. We must 
also know something about a group, why are they necessary and 
how does group counseling fit into the whole network of groups. 
A review of some of the steps leading up to our present C-roup 
Counseling Method is of some significance. 
A group is made up of individuals. Understanding the 
individual is a difficult problem, but understanding human 
behavior in the group is even more complex. There are certain 
psychological principles presented by Glanz (1912), which are 
useful in understanding human behavior (17)• 
1. adjustment process - the method by which problems 
are solved, goals achieved, or frustrations overcome. Drives 
and needs; thwartings and frustrations, varied solutions and 
objectives are the elements found in this process. 
2. homeostasis - individuals are constantly seeking 
a state of balance in the physical and social interactions 
which make up the problem solving nature of life. 
3* behavior causation - all behavior is caused 
I4.. individual differences - each person is different 
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5* childhood - the importance of childhood in forming 
and determining the quality and direction of later experiences 
has been more readily recognized since Freud. 
6. personality as a learned process - personality is 
a natural consequence of childhood experiences. As a r,life 
style'1 is adopted, personality becomes a persistent method 
of problem solving. The internal view of the exterior patterns 
of personality is the idea of the self, or the self-concept. 
7. the maintenance and enhancement of self - the self- 
concept serves as the directing end controlling force in the 
functioning of personality. Values, attitudes and roles 
develop as the surrounding elements which provide for the 
operation of the self within an environment. The adjustment 
patterns and problem solving methods selected by the person 
provide for his contact with the "perceptual field." 
Glassification of G-roups 
—. —.————   ■» -  ■■ 
Classification of types of groups vary with the authors 
researched. Some authors will classify in terms of the 
membership, others in terms of the purposes and still some in 
terms of organization. The following comprise some of the 
types of groups: 
barters 
1 (a) Primary - intimate association, i,e., family, gang 
(b) Secondary - special interest, i^., religious, 
political 
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2 (a) Sociogroups - impersonal, work on common problem, 
ip., labor union 
(b) Psychegroups - personal, ip., coffee break gang, 
canasta club 
3 (a) Organized - inflexible, members have specific 
roles 
(b) Unorganized - highly flexible, members function 
indep endently 
i| (a) In groups - individual belongs, loyalty 
(b) Out groups - no loyalty or sympathy 
Glanz 
1 (a) Spontaneous - not planned, informal, no format 
(b) Organized - 1. formal, 2. action, study, 
4* discussion 
2 (a) formal - inflexible 
(b) Informal - flexible 
3 (a) task centered - organized to do a specific job 
(b) Growth-centered - gain insight, skills; even 
to change personality 
Other than the membership in involuntary groups as the 
family, the individual, in joining a group, is motivated by 
a desire to fulfill certain personal needs that are paramount 
to him* Some of these needs are: (1) protection, (2) en¬ 
hancement (status in the group) and (3) action (activities 
not offered through other means.) (Lj.) acceptance, (5) security 
among peers and (6) the affection of the others in the group. 
(Glanz) (17). 
Festinger (lLj.) gives three reasons: (1) attainment 
of important individual goals, (2) attractiveness of the group’s 
activities and (3) satisfaction of needs best mediated through 
groups (belongingness, recognition, security). 
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Gordon (20) feels it is a means for an individual to 
become self-actualizing. ’’People join groups because they 
perceive them as providing a way of actualizing their own 
capacities. A group promises the individual an opportunity 
to grow, develop, enhance, create - or simply to become that 
for which he has the potential.” 
It must be remembered though, that different people 
join the same group for different reasons, and the professed 
or apparent reason may or may not be the real motive. lie may 
join for one reason, but continue in it for a wholly different 
reason (57)• 
There is a great deal to bo learned in each of the many 
group settings, the family, community groups, church groups, 
recreation groups and youth groups. The area where the 
greatest amount of effort on group work should be in the schools. 
Prom kindergarten to graduate school the primary setting is 
the group. Here the teachers and guidance workers can use 
the group techniques to help the individual find himself and 
his place in society. Because of the many varied activities, 
the high school lends itself most readily to group activities. 
The depth of group, activities at the high school level is 
limited only by the creativity of the guidance person in charge 
of the program. The guidance worker must periodically stop 
and reassess his activities, objectives and techniques. 
18 
listory of Group Work 
Group work has a history which can be traced to the 
work of early sociologists, psychologists, industrial 
specialists and other social scientists. Glanz (17) refers 
to studies as far back as Triplett (1898). The early begin¬ 
nings of the group treatment process were only occasionally 
recognized in the literature of counseling, guidance and 
therapy. 
Perhaps the first systematic use of group concept in 
therapy seems to be traceable to the organization of several 
patients into a group for the treatment of consumption (37). 
Actual medical use of group approaches was sporadic until 
after World War II (!{!{-)• World War II did for group counseling 
what World War I did for group testing in the way of breaking 
down resistance to its use and stimulating interest. 'The 
war produced far more clients than social workers, counselors, 
psychologists and psychiatrists could serve through traditional 
counseling methods. Group work was found to be more than an 
economical substitute for the old ones(57). Slavson, (51) 
along with others signalled that a new and useful tool could 
be available in helping persons in groups. A very complete 
bibliography presented by Kothov (27) helped to establish a 
summary of practice to that date. The early non-medical 
applications of group therapy and counseling were recognized 
in special situations and Glanz (17) points to several studies 
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by Rathburn, Strang, Froelich and Driver. 
Since the close of the war, the growth of group 
counseling has been phenomenal. According to Slavson (52) 
* / 
it Mhas few parallels in the development of the healing 
arts." The description and research data concerning groups 
in counseling and therapy settings have multiplied by almost 
geometric proportions since the early beginnings. 
Slow in starting, school counselors are now using the 
group method and are demonstrating its usefulness for 
providing the developmental and preventive type of counseling 
that is the major concern in school counseling programs. 
Group '.fork Terminology 
Because of much of the confusion that has existed in 
the area of the counseling activity, it would be wise to 
differentiate some of the terms most commonly used. 
Group Guidance - 
a) When groups are large and the role of the worker 
is that of a teacher (57)• 
b) A term used historically to describe many types 
of guidance activities carried on within the classroom. 
These classes, of all sizes, have concerned themselves with 
subject matter areas (17). 
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Counseling vs. Therapy - 
'Therapy connotes sickness of a severe type, either 
functional or organic. The worker should be competent 
to function as a clinical psychologist or psychiatrist 
if non-medical treatment of mentally disturbed patients 
is required. This is generally handled in a hospital or 
clinical setting. (Psychotherapy is a term used synon- 
imously with therapy.) 
Counseling is a process different in degree rather 
than in kind from therapy. Similar techniques are often 
used, but with less seriously disturbed or normal individuals 
seeking help with emotional problems. School guidance 
programs are usually engaged in counseling rather than therapy. 
The activities in this paper will deal with counseling. 
V 
Group vs. Multiple Counseling 
To the majority of the writers multiple counseling 
and group counseling are synonymous. It is the establish¬ 
ment of a group of persons for the purposes of individual 
growth and development in the area of personal and emotional 
problem solving. It is normally employed with non-neurotic 
or non-psychotic persons (17, 57)* It is a process in which 
one counselor is involved in a relationship with a number 
of clients at the same time (£). Troelich (16) describes it 
as a specific counseling situation involving more than one 
counselee. Slavson (5>1) defines it as a special application 
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of the principles of individual counseling to two or more 
individuals simultaneously. 
One of the few writers who prefers to differentiate 
/ 
between group and multiple is Driver (10). She will call 
it multiple counseling only if individual counseling 
accompanies the group activity because counseling is a face 
to face relationship. 
Counseling, therapy and psychotherapy may be titled 
individual, group, or multiple. The variations of word choice 
are related to historical and personal preference. The purpose 
of the person using the words is more important than the 
adherence to technical definitions. The nature of the problem 
will determine the type of technique used, but these approaches 
are related and differ more in degree than in kind. 
CHAPTER III 
DESCRIPTION OE GROUP ACTIVITY 
THROUGH RESEARCH 
Purpose of Group Counseling 
The National Association for the Mental Health in 
1951 compiled a list of twenty-four characteristics of 
persons with good mental health. These characteristics fall 
into three major categories: (31) 
(1) They feel comfortable about themselves. 
(2) They feel right about people. 
\ 
(3) They are able to meet the demands of life. 
The happy, normal, well-adjusted individual will meet 
the above requirements, but sometimes circumstances or illness 
may throw him into emotional inbalance. The personality is 
dynamic - constant readjustments must be made to maintain 
personal, emotional and social equilibrium. 
In the group counseling method, not only are the 
interpersonal relationships stressed, but also the resolution 
of inner conflicts is dealt with. Stress is placed on the 
inner conflict which is characteristic of personal growth - 
two urges pulling the individual in different directions - the 
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desire to gratify selfish aims and conflicts with the desire 
to gain social acceptance through sharing and belonging. 
Sometimes one of these inner forces is in control, sometimes 
the other. In either case, feelings of frustration, hostility, 
guilt and anxiety can result. Counseling helps the self- 
centered person to want to change. Through sharing his 
problems with others as they share theirs with him, he gains 
support and reassurance that he is a worthy person (10). 
Ideally, the purpose of group counseling is expressed 
in the simple terms of counseling: to gain better understand¬ 
ing and acceptance of oneself and to others; to improve one’s 
skills in human relationships. The warmth and friendliness 
of an intimate group is the catalyst for putting into action 
the positive attitudes which are developed. 
The reason that an individual joins a group is because 
he wants to learn, not as in a subject matter course or a 
problem-solving group. The focus of the learning is the indiv¬ 
idual himself; his self-concept, his relationship to others, 
his growth toward maturity (26, 43). Some of the learnings 
gained are: (1) reconditioning - replacement of old attitudes 
with new ones, (2) translating attitudes into warm human 
relations and actions, (3) improving self-concept and self¬ 
acceptance, and (4) improving personal Interactions and 
spontaneity (10). 
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The test of an effective counseling method lies in 
constructive changes in attitudes and behavior of the clients: 
attitudes towards oneself and others: behavior which carries 
these attitudes into significant living and personal growth. 
This means the growth or maintenance of personal strengths, 
the diminution of, or adjustment to, personal weaknesses. 
It means an increase in capacity for new interests, 
friends, living efficiency: enjoyment, creativity, contribu¬ 
tions to society. G-rowth in empathy and sensitivity to others 
is essential in personal growth. Growth away from childish¬ 
ness and egocentricity toward adult behavior with its acceptance 
of societal responsibilities is implicit in the personal growth 
process. Furthermore, motivation toward sharing with, and 
helping others, constitutes the dynamic force of personality 
/ 
development (10). 
Group counseling is psychologically a deep relationship 
between the counselor and group to the end that group members 
have the opportunity to explore the causal factors that have 
influenced the growth of their particular problems. Because 
of the depth of the relationship, the process demands that the 
counselor be well versed in the dynamics of behavior, lest he 
expose his subjects to unwarranted dangers. This view is 
supported by Boy (5), Driver (10), Feldman (13), reporting 
on twenty-one groups, Goldman (19), and others. 
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"Group members exist in a free atmosphere in which 
they are able to express their emotions and sift over circum¬ 
stances that have caused them concern* The counselor enables 
group members to involve themselves in the process of self 
discovery essentially through an empathic attitude which 
encourages group members to untangle the reasons they are 
/ 
what they are. Group members proceed with ease since they 
have a positive reaction to the acceptant and understanding 
atmosphere which characterizes the counseling relationship” (21^). 
Group vs. Individual Counseling 
One should not be misled into thinking that group 
counseling methods in themselves are all that is necessary to 
help the individual to resolve his personal problems. The use 
of group counseling procedures is not designed to replace, but 
rather to supplement individual counseling. Very few writers 
object to the parallel use of individual and group contacts. 
Most stress the importance of both processes. 
Like individual counseling, group methods help the 
counselee to gain release from feelings of frustration, anxiety 
and guilt so that they may come to understand and accept their 
feelings and basic motivations: While the goals and methods 
are similar to those in individual counseling, the two techniques 
are not the same. The group counselor must establish repport 
and communication with more than one counselee and must help 
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the counselees establish and maintain rapport with one another. 
The chief reason why group counseling differs greatly 
from that of individual counseling is that the group members 
/ 
have a therapeutic effect upon one another. Also, the group 
situation discloses to a member the inadequacies in his inter¬ 
personal patterns and at the same time helps him to develop 
new, more satisfying patterns by providing him a protected 
situation in which to try out new ways of interacting with 
others* 
It is the responsibility of the counselor to determine 
which technique would best fill the needs.of the individual 
concerned. For some counselees it is difficult to progress 
on a one to one basis and others cannot find satisfaction in 
working with groups. 
Further review of studies in the area of group counsel¬ 
ing show a great deal of success in this method. Driver (10), 
found groups a great time saver and highly successful if ac¬ 
companied by individual counseling. She had fifteen groups 
with 121 participants to help verify her theories. 
In dealing with achievement problems McDaniels (30), 
Glanz (18), Winborn (58), and others found significant 
improvement if not in achievement; than in over-all attitude 
towards self, school and home. 
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Adjustment problems handled through group counseling 
techniques showed far better results than any other method 
tried, save individual counseling, in studies by Driver (10), 
English (12). 
Far greater than the measurable results was the personal 
growth and satisfaction that the majority of the counselees 
indicated they had received as a result of the group counsel¬ 
ing methods* 
Design of the G-roup Activity 
Before the actual start of a project on group counseling 
with underachievers, there are certain practical considerations 
to be made. Some of the mechanics of a group counseling 
project include (10); 
1. Selection of group members 
2. Preliminary organization and approach 
3. Group structure and approach 
q., Discussion topics 
5. Auxiliary activities and counseling devices 
6. The leader’s role 
7* Observations and records 
8. Evaluation of outcomes 
These areas, along with some overlapping considerations, 
are what is to be dealt with in this chapter of the paper. 
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Although this particular breakdown is not to be followed, 
these are the areas to be recognized in dealing with group 
counseling. 
I. Selection of members 
Although it is not absolutely necessary, the majority 
of writers agree that it is undesirable to involve students 
in a group guidance activity unless they have entered volun¬ 
tarily. The group tends to move better with voluntary members. 
The student should be involved because he has a desire for 
counseling assistance rather than, because it is merely the 
desire of the principal, teacher, parents, or counselor (17* 
57* 2i+, 33)* Each of the group members should also have the 
freedom to drop out at any time. The probability is little 
that he will make any progress if he is compelled to continue 
against his wishes (5* 33)* 
Driver has classified participants who volunteer for 
groups according to interest and needs (10). 
1. Apparently well adjusted persons who enjoy group 
discussion as an activity. 
2. Apparently well adjusted persons who are curious about 
Personality and Human Relations and want to 
increase their knowledge of these fields. 
3. Shy persons who are dissatisfied with their communica¬ 
tion and social skills. They want to improve their 
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performance in group activities, especially 
verbal expression and social interactions, 
k. Insecure persons who are dissatisfied with, or 
uncertain of, vocational choices. They feel the 
need of counseling in terms of vocational guidance. 
5. Unhappy persons who are dissatisfied with self 
and social adjustments. They feel the need of 
help with personal adjustment problems. 
In selecting the members for the group it is commonly 
agreed that members all have a common problem to start with. 
Although the major problem is similar, the participants should 
be aware that there are many angles to the same problem. 
Similarities should also exist in terms of intelligence and 
education. 
Although we are seeking a homogeneous type problem, 
we are also looking for heterogenity in many other areas. 
Participants should be heterogeneous in terms of racial and 
cultural backgrounds, in personality type, and both sexes 
should be represented. Individual differences can load to 
growth in understanding, and tolerance of one another (10). 
In choosing members who have a similar type problem, 
one should also try to maintain balance in the severity of the 
problem to the members. They should not all be extremely 
severe cases (9). Most authors set limits as to the number 
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of aggressive or extremely shy persons. In a group of six to 
eight persons, no more than two aggressive members should 
be permitted. 
Some authors find it simpler to formulate exclusion 
rather than inclusion problems. Bach (1954)* offers four 
criteria for excluding persons for membership (3)* 
1. Insufficient reality contact, 
2. Extremes of culturally taboo or illegal behavior, 
3. Chronically dominant persons who monopolize the 
group’s time, 
4* Persons with psychotic defenses or attitudes. 
Hobbs (1951) lists three types of persons detrimental 
to the group activity (24). 
1. Psychologically sophisticated persons who use 
knowledge of psychodynamics cruelly on others, 
2. Extremely aggressive or hostile people who destroy 
the atmosphere or acceptance and freedom essential 
to the success of the group, 
3# People who are continuously in close contact with 
each other outside the group. 
The counselor can find assistance in trying to determine 
potential group members representing a common problem in a 
school system by reference to school records, faculty members. 
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and administrators. The opinions and reactions of the 
faculty and administrators are extremely valuable in identi¬ 
fying the disruptive student, the gross underachiever and 
others who are of deep concern to the school. The school 
records will also carry reports or comments regarding school 
difficulties, academic as well as non-academic. If the 
problem is underachievement, then candidates may be identified 
in terms of differences between measured capacity and 
achievement (9)* 
II. Learning in Groups 
In order to better establish a climate or atmosphere 
for growth through the group counseling process, it is 
imperative to be aTvare of the expected learnings in this method. 
The most important type of learning is the development of posi¬ 
tive attitudes towards oneself and others, and towards life 
itself. Once healthy attitudes are initiated, skills for 
living satisfactorily with oneself and with others can develop. 
Thus, objectives in group counseling include the learning and 
practice of empathy, sharing with and doing for others. 
Driver presents five types of learning worthy of note: (10) 
1. Reconditioning - replacement of old attitudes 
with new ones. Since personal growth depends 
on replacing bad habits with the good ones, the 
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reconditioning process starts by getting rid 
of fears, inhibitions, resistances and self- 
recriminations. An important influence is the 
discovery that others have similar feelings. 
Positive change in behavior is completed when 
he puts his new attitudes into action which give 
him greater satisfaction than the old acts. 
2. Translating learning into action - new attitudes 
are useless until transplanted into immediate 
action. 
3. Learning to face oneself - comparison of self 
with others and group acceptance of the student 
as a worthy person are chief factors leading to 
gain In self-esteem and self-acceptance. Exchange 
of viewpoints and experiences, self-revelations 
and social interactions were most important. 
4. Learning new interactive skills - 
a) tactless, gauche, insensitive to others, 
overtalkative type persons learn social 
skills by frank criticism and detailed 
analysis of social conduct errors in 
discussion. 
b) fearful. Inhibited, and self-conscious 
persons can learn to forget themselves. 
53 
think in terras of dis cues ion naterial 
and errpathize with others in the group, 
c) the braggart and scared rabbit often 
like each other and help each other to 
learn. An appreciation of personality 
differences tends to be accompanied by 
a respect for differences in a friendly 
group. 
d) the polite ingratiating type - becomes 
more unpopular in the group project. He 
usually tries to cover up real feelings. 
He will learn through frank opinions and 
criticism of his behavior in the group. 
p. Unpredictable learning - neither the group leader 
nor the participants can predict learning which 
may come as a sudden, intense reaction, A flash 
of insight or sudden change of attitude and incentive 
may be the result of a series of long term' 
influences. 
It is impossible to predict just how these learnings 
will take place. Chronological phases or stages in group 
counseling are as hard to predict as they are in individual 
counseling. Carl Rogers UpL), offers a comprehensive and 
discerning analysis of the process of learning and growth in 
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groups* :'The phases of the group process, as well as of the 
individual process, would seem to be: 
1. emotional releases, 
2. gradual exploration of attitudes, 
3* growing conscious awareness of denied elements, 
I4.. a changed perception of the problem in an 
altered frame of reference, 
5. a changed concept of the group and the self, 
6. a new course of consciously controlled action 
better adapted to the underlying reality of 
the situation, and 
7* a resulting improvement in social and inter¬ 
personal relationships* fI 
Gians presents the following phases in order to empha 
size the group nature of the process: (17) 
1* rapport 
2* acceptance 
3* listening and observing 
1+. promoting group and individual understandings 
5* problem-solving skill development 
6. closing evaluations and procedures 
III* Group Atmosphere 
Acceptance, understanding, and permissivness are the 
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key words that have been used to characterize counseling 
relationships. The climate,.which exists as a counselor 
and student work together to solve a problem, has been 
singled out as one of the most significant aspects of 
counseling (I4.I). 
The problem of group climate is closely related to 
the climate issue in individual counseling (4-2). An intimate 
group climate, characterized by permissiveness and friendli¬ 
ness, is established and maintained by the group leader. 
Participants are urged to act and say what they feel - whether 
angry and irritated, or gay and loquacious. Frankness- and 
camaraderie are essential qualities of the project (10). The 
counselor must be experienced as an accepting and facilitating 
adult. There must be an openess to all of those experiences 
that can and should be explored. The only limits set up would 
be those necessary to the functioning of the group, remember¬ 
ing that they must work in a school situation (9). 
The counselor aids catharsis by listening attentively, 
accepting all statements and communicating understanding 
without showing approval or disapproval. Reassurance, analysis 
and interpretation come from the group, rather than the 
counselor. Analysis is informal and information is generally 
in the form of reality testing rather than on an intellectual 
The others’ criticism, advice, interpretation and basis. 
36 
explanation help a member to perceive inadequacies in his 
self image. Tension and anxiety, created by the others’ 
reactions, pressure him toward normalcy and maturity; and 
the desire to gain and hold the others’ respect stimulates 
him to attempt changes in goals, attitudes and behavior 
patterns (57). 
Rogers (I4.I), points to rapport among members of the 
group as well as with the counselor as the single, most 
important element in counseling. The degree of rapport is 
dependent on the degree of acceptance that is present within 
the group climate. This refers to not only acceptance by the 
counselor, but also between members of the group. The group 
creates its own atmosphere by expressions of acceptance or 
rejection. G-roup members, as well as the counselor, must 
become active, intense listeners and observers. The climate 
is directly related to the development of individual and group 
understanding. Some techniques used to develop understanding 
are to turn aggressive acts into material for understanding, 
by role-playing (8, 17). 
If there exists an atmosphere of confidentiality, then 
the group will feel freer to ventilate feelings, gripe, blow 
off steam, express resentment and hostility. Once these 
feelings are dissipated in free discussion, it is easier 
to get at the reasons for these feelings and to examine them 
more objectively (10). 
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If there exists a good,healthy atmosphere for counsel¬ 
ing, then the students will be allowed to approach problems 
at their own speed within the safety of the group. They nay 
explore problems that are important to them within the 
security of a group of peers who share their problems and 
with whom they identify (6). The counselor should be cautious 
that he does not try to push the group into a problem solving 
situation until they are ready to take this step (9)* Too 
early concern with solving problems could lead to superficial 
A 
or even distorted individual answers for participants. 
The development of a proper atmosphere is often enhanced 
by the method in which the program is initiated. Prior to the 
first session, it is important that the participants be aware 
of the purpose of the group and what being a member involves. 
Some writers go so far as to present mimeographed material 
to be distributed to each potential member. Bach (3)* offers 
such a sheet. The six major topics summarize the "housekeeping 
details" and illustrate some of the ethical concerns that 
must be faced. The six areas covered are: 
1. size of the group - six to ten members. 
2. admission of new members - when one member drops 
out, he is replaced, subject to group approval. 
3. extra office meetings - individual counseling 
provided. 
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!{.• sharing of mutual experiences - open discussion - 
no secrets in the group. 
5. ethical confidence - everything remains a 
secret within the group. 
6. the group goal - free communication on a nondefen¬ 
sive personal and emotional level. 
It is also a commonly accepted procedure to have an 
individual briefing interview with each member prior to the 
beginning of the group counseling. This is particularly true 
for members who were referred for group counseling. It also 
acts as a preliminary step to establish rapport and open the 
door for counseling. At this time the counselor is able to 
explain the purpose of the group, the time, place, length, 
and number of sessions. 
IV. The Counselor as Group Leader 
Perhaps the single most important Individual in the 
group counseling process is the counselor lead.er. The leader 
is the key to the success of the group. Some of the qualities 
he should possess are: (% 10) 
1. A friendly counselor whom members can trust, 
confide in, go to for help. To members he may 
represent a parent substitute, a worthy authority 
symbol, or some other object of identification. 
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2. He must be able to manipulate the learning climate 
for maximum benefit to all members. lie uses his 
own skills and resources in the group process - 
moderator, teacher, member, catalyst, resource 
person. 
3. At times when the group is unable to fill the needs 
of an individual member, the leader provides in¬ 
dividual counseling for this purpose. 
4. He must be versatile, able to shift from non¬ 
directive to directive as the situation demands. 
5. He must continually try to draw out members of the 
group: to be aware of feelings of the counselee 
and to reflect these feelings to the group. 
6. He must be able to clarify statements that the 
group makes and the feelings expressed. 
7. He is able to reflect these sentiments in a way 
that allows each member to examine his own feelings 
and the group to explore their feelings together. 
He crystallises feelings and meanings. 
8. He is able to respond to true feelings, underlying 
statements made, rather than responding to content 
of what students say or, worse yet, to his own needs 
and attitudes towards these problems. 
I 
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Although the counselor is singled out as the most 
important individual leading to a successful project, it 
must be remembered that responsibilities are shared in group 
counseling. The active participation of a group member in 
discussions, social interactions, and personal relationships 
is the vital influence in the participant’s personal growth. 
This is a group centered activity* The less active the I leader the better* He must not interfere with the dynamics 
or take over the responsibility that belongs to the group. 
He must continually remind himself that learning takes place 
through an active process - through individual participation 
and interactions, not through passive listening-to-lecture 
behavior, 
I The leader, at the very first session, must be careful 
that he does not assume too much responsibility for getting 
the group started. If he leaves it up to the group (after 
some 'preliminary introduction), the grouo will assume more 
responsibility for its direction, thin il misht otherwise. 
Although all or most of its members may be self-conscious 
at first, and some may seek refuge in silence, the more aggres¬ 
sive members will begin talking about themselves. Others will 
follow their lead when they see that it is safe to do so. They 
will usually talk first about symptoms and other surface matters 
before progressing to discussion of basic problems and other 
sensitive matters. 
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V. Leader Techniques 
C-roup counseling is a deep relationship, and its success 
is dependent more upon the counselor’s genuineness in the 
association. This deep relationship cannot be accomplished 
solely through the use of certain techniques as it would 
result in a superficial relationship between member and 
counselor (5). It is a wise counselor who is aware of certain 
"leadership techniques" that may be used while serving as a 
moderator-participant in a group counseling project (10): 
1. Support - giving attention or help to a 
participant through words of commendation, 
appreciation, focussing of attention, etc. 
2. Reflection - repeating the verbal contribution 
to focus attention on the idea or feeling behind 
it. The purpose may be to encourage further 
exploration or explanation of the idea or feeling. 
3. Clarification - enlarging upon, or giving an 
illustration of the idea, attitude, or feeling 
expressed in order to emphasize or clarify it’s 
meaning. 
4. Interpretation - explaining the significance of 
an idea, attitude, feeling, or action in order to 
give a definite impression of it for group discussion. 
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Questioning - this has several purposes-: 
a) to start a discussion the question should 
be provocative or present different 
viewpoints; 
b) to redirect the discussion, emphasize a 
point, bring new thinking to bear on the 
subject; 
c) to support a participant: encourage him 
in self-revelation, ask for facts and 
relationships to help his self-understanding. 
* G-iving Information - the leader must be a resource 
person: 
/ a) report on research findings; 
b) quote directly from experts; 
c) prepare typed copies of essential information; 
d) answer questions objectively, avoiding 
personal opinion. 
7* Leader Summaries - may be only a report of points 
made in discussion or may include interpretations 
and implications as the leader sees them. 
Depending on the needs of the group, it may be necessary 
for the counselor to be ready to adapt some materials or devices 
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to be used as "springboards to free discussion.'1 Driver 
lists seven such types (10). 
1. Informal talks - research findings, quotations, 
reference materials; 
2. Check list or self-appraisal rating sheet - effective 
when participants feel inadequate and self-conscious. 
Some samples of these are: 
a) high school polls; 
b) personal assessments; 
c) gripe lists. 
> 
3. Role playing - presents a controversial issue 
or different human reactions to the same situation. 
l\.* Provocative question - drop a "bombshell1' to the 
group without comment. The leader may steer the 
direction of the discussion by the phrasing of a 
lead-off question. 
5m Preliminary session - use one session to prepare 
the group for a frank discussion on a touchy, 
( 
difficult subject. The leader can bring important 
knowledge and a frank structuring of the discussion 
which helps break down the verbal inhibitions of 
group members. 
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6. Enlargement - by careful listening the leader can 
locate a question of interest to the majority of 
the group at that particular moment which will 
make a significant discussion, if enlarged upon 
by the leader, 
7* Free discussion - let the group discuss anything 
they wish. No springboard would be used - the 
leader could reflect something said or ask one 
member how he feels about a statement made by 
another member. The leader can sense the need 
of the group for a completely free talk-fest and 
should encourage frank expression of feelings 
about oneself and toward others in such a session. 
It is of great importance that all members of the group 
participate in discussion. The leader must be aware of the 
shy, withdrawn individual and use every opportunity to help 
the individual to become involved in discussion. This can 
be done by asking for opinions, suggestions, ideas relating 
to discussion at hand. Once this individual becomes involved 
in the group discussion, there is more rapid movement to 
personal growth. 
The Group Itself - Described Through Research 
There are some practical problems that must be covered 
before a group begins. 
45 
1. Size of Group - in general, the opinion of most 
•Titers indicate that the group should be small 
rather than large, ‘farters (57), list eight 
research studies to indicate the desirable range 
iron sin to fifteen (Hobbs, llanz. Driver, ITey, 
etc.}. Driver (1C), in her vork feels that sin 
is o; ti _un for free discussion, ith all members 
active. 3he believes that the larger the group the 
less personal responsibility each member feels for 
attendance and participation, Hroelich (lb), thinks 
a good -.forking size is from four to eight members. 
1 crabs (by, feels the maturity of the group affects 
the size considered, it the junior-senior high 
school level he recommends six to eight members, 
kith eight members, each can talk, listen or be less 
0 when he mashes. As the group size increases, 
the number of interactions increase geometrically, 
beyond ten, the number of bnteractions hampers the 
progress of the group. He also indicates that the 
greater the anti-social or anti-school attitudes 
the lover the number in the group 
2. box - it 13 generally felt that group counseling 
vorks most when there is an eeual number of males 
and females. 
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• 9• Phys 1 cal ? 1 ant - Combs and barters, (9, >7‘, 
:‘ecommends a roon with privacy, free fro:.i Inter¬ 
ruption; a snail plain room. It should not be like 
a living om or a clinic. The seating should be 
flexible and varied, Ihe best arrangenent is 
circular and Informal, The room should be large 
enough to readily connunicate .ith all, but seats 
not so close as members could bo tempted Into 
diversionary activity. It should be small enough 
to prevent baching ax ray from the group or walking 
around the room in a distracthig manner• 
4* Length of sessions - this is generally determined 
by the length of class periods at the jun.or-senior 
high levels. Combs (9)* feels thirty-five to forty- 
five minute periods are most -ffactive, Loss than 
thirty-five minutes makes it too difficult to 
an rroach or haveloo to lcs. Longer than loxty-five 
. .'nut os may result in boredom. Ley (5), and am to ms 
(57)^ point to approximately one hour sessions. 
Intervals between sessions - Driver (10), indicates 
twice a week is preferable. Combs (9), xirk ~'oy (5) j 
prefer one meeting per week, ’Lost other writers 
agree that one or tx^ro meetings per xreel: would be best. 
6. Lumber of sessions - this is often determined by 
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the needs of the school. The range seems to be 
from a minimum of six sessions to approximately 
twenty sessions. In a school situation where 
there are great demands made on a counselor, an 
attempt would be made to set a limit of eight to 
ten sessions. The duration should be known in the 
beginning so that the members can more readily 
judge time remaining, 
7# Closed or open groups - though still an unresolved 
issue, it would be dependent on the beginning size 
of the group and also by the decision of the group 
as to whether to allow new membership. 
8. Closure - just as the first meeting is of primary 
importance in getting group counseling started by 
establishing the proper atmosphere, so too Is the 
closure of a counseling project. Since it is gen¬ 
erally known before the project begins as to when 
counseling will terminate, it is not necessarily 
a serious problem. It is generally agreed that 
counseling should extend no longer than the pre¬ 
determined duration. If the group decision is to 
close sooner, then this would be permissible (p, 9). 
Hobbs (2i|), leaves the decision to terminate meet¬ 
ings to the group. 
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If the group decides to close earlier, 
the counselor should not become so personally 
involved that he feels that a desire for closure is 
a rejection of himself. If the counselor is un¬ 
threatened, closure should be no problem. If members 
feel they have discussed all they want to at this time 
then Combs feels he should begin structuring for 
closure. It is often in the discussion of closing 
that many problems, not previously discussed, will come 
up. This gives additional material for tapering- 
off sessions. The decision for the number of tapering 
off sessions rests with the students (though Combs(9), 
suggest two to five sessions). In these sessions the 
counselor should assist to summarize, clarify, restate 
the problems covered and help discuss the various 
solutions explored (9)• 
Some students might find that they have 
further need for help and wish to continue the re¬ 
lationship. These members are invited to meet with 
the counselor for individual counseling. At the same 
time, the door is left open for them to participate 
in future group counseling projects (9, 5> 3k-) • 
Those who are not in need of, or ready for 
further counseling have benefited from a group 
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counseling project. For those who need and desire 
more help, group counseling serves as a process of 
readiness for individual counseling. Most writers 
believe that group counseling will never serve as 
a substitute for an effective one to one relation¬ 
ship between a counselor and student (29, 5)* It 
definitely does serve as an effective adjunct to 
individual counseling (10). 
Evaluation of G-rou-o Counseling 
In evaluating a group counseling project, it is often 
difficult to determine the effect of the method on the member's 
» 
attitude and behavior. For immediate evaluation, it is necessary 
to rely solely on what the individual feels he has gained from 
the sessions. Only over an extended period of time can the 
true worth be seen. The individual may not necessarily re¬ 
cognize the change as a result of the group project. In de¬ 
ciding the individual's worth as a member of the group, TIobbs 
(2JL|.) believes "the individual should gain from the experience, : 
and also that "the group should gain from his presence." 
Driver (10) indicates that there are three measures 
that could be used to determine learning through the group 
project: 
1. the participant's own idea of what he has learned: 
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ways in which his self-concept, attitude and be¬ 
havior patterns have changed. 
2. the leader’s observations and interpretations of 
, A 
behavior changes which show evidence of group 
project influence. 
3. factual data which substantiates (a) and (b). This 
includes reports from attending counselors, teachers, 
parents, friends, etc. A follow-up interview, 
questionnaire or communication should be used 
whenever possible to test the permanency of the 
learning* 
Evidence of constructive changes in attitudes on the 
part of the participants in the group counseling project can 
best be seen in the results of fifteen group counseling projects 
as reported by Driver (10). Eighty percent of the participants 
attributed behavior changes to the project. Some of the in¬ 
dicated results from group counseling are: 
1. Enjoyment of group membership and social inter¬ 
action. 
2. Support and reassurance from the group in dis¬ 
cussing a personal conflict,worry, or problem. 
3* Tension reduction from "talking out" feelings 
and problems. 
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4. Clarification of problems, improved attitudes and 
self-confidence in facing them. 
5. Greater objectivity in viewing one’s own difficul¬ 
ties, increased understanding and acceptance of self. 
6. Improvement in empathy, tolerance, and sympathy 
for others. 
7. Improved skill in interpersonal relationships 
and social competence. 
Further advantages are seen in the group counseling 
method as a tool in helping the individual (5* 9, 57): 
1. The effect of counseling is spread because the 
counselor can deal with several students at the 
* | 
same time. 
2. For some students it is not as threatening as 
individual counseling. 
3. It Is the effective use of peer identification 
and social setting. 
4. The adult experienced by the group is unique in 
that he is accepting of them and facilitating 
their experiences, rather than imposing an external 
judgement. He is a resource, a catalyst, and perhaps 
a new kind of adult 
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5>» This often facilitates individual counseling 
and other opportunities to meet the needs of 
students. It should be remembered that it is 
not a substitute for individual counseling. 
6. There is a degree of safety and protection in 
a group. They will find it easier to discuss their 
problems when they see that others have similar 
problems and have been able to discuss then in 
the group. 
CHAPTER IV 
GROUP ACTIVITY - 
VEST SPRINGFIELD HIGH SCHOOL 
Prior to this section, emphasis was placed on the 
theoretical aspect of group counseling activities and a 
description of the underachiever. This chapter is devoted to 
a practical application of this activity, attempting to in¬ 
corporate the ideas cited previously. The sample for this 
project will be drawn from the sophomore class at Vest 
Springfield High School, of which I am-guidance counselor and 
class advisor. 
PRELIMINARY ACTIVITIES 
Prior to the group’s initial meeting, there are certain 
activities of concern to the counselor. Preliminary steps 
must be taken to insure the successful progress of the activity. 
It must be remembered that this activity should be tailored 
to the needs of the school in which the program is to be applied 
Ours is a comprehensive high school, where much concern is 
shown regarding the number of pupils who proceed to higher 
education. The community has exerted considerable effort in 
providing a sound guidance program. To allow wasted talent 
to go unchecked is of particular concern to our* school system. 
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It is hoped that this activity will enable our students to 
derform more to their potential. 
It is with no hesitation that the Principal of our 
/ • 
school encouraged me to pursue this activity for my practicum. 
The school and it’s resourses were placed at my disposal, 
■With the cooperation of the school, it’s records, and the 
guidance staff, it was not difficult for me to initiate this 
program. 
Membership 
It has been the attempt of the counselor to formulate 
a group Including individuals of similar age, grade and 
maturity levels. The members of the group have a common 
presenting problem, but of varying degrees of seriousness. 
Aware that a group of both sexes presents special types of 
problems, it is the counselor’s premise that in the total 
school and social picture many of the activities include both 
boys and girls and thus, I felt it best to mix this group. 
It was my hope bo limit the group to eight members, 
since this seems to be the ideal size for group discussion at 
this level. This would allow all members to participate and 
would be large enough to avoid individual counseling with 
two or three observers. 
5o 
--9 decision to have the proup he open or closed to 
later admissions mould be left to the group, and only if the 
n warranted this. If - - - ~ - 
below eight, the gro rcnild then decide on this polio; . 
felectien of Candidates 
fhe formulation of 
b sel cted Is one of the 
There has hem perhaps as 
criteria as to hoir candidates erould 
.sore diffico.lt decisions to nahe. 
much disagreement In da: area as 
- there Is in any other aspect of such a project* The decision 
as to *.;ho are the underachievers is paramo suit. 
In an attempt to incorporate the most ractical methods, 
as established by earlier* studies, I planned to use not only 
the mental ability test results, but also the aptitude test 
scores as comparative measures "ith achieve.lent. 
Utiliziny the school records, reference eras made to 
those students e; 10, on t ee Grade 9 Otis Mental Maturity 
- lansna Form, had minimum I. f. scores of lip. A list 
eras also compiled of those students who had scores on their 
Grade £ Differential Aptitude _e3t no lover than the eiphty- 
five rercentile on the averame of the Verbal seasonin'* and 
* U U 
1 meal Ability scores. 
A comparison was made erith the achievement of those 
students wl o nalifle ' in either of the two above areas. 
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Cnly those students '.ho Jell at least one standard deviation 
in achievement on the 3 tendard Learning Curve below their 
measure'* s.bMlty and altitude "or les.m5.r-y, were eons* e ^ed 
• S . _ . 
To ascertain further their under* a cl leva lent ' .. .cat.* one. 
- 
. at ..as necessary that they had been underachievers last year 
as well as this school year. 
In order to maintain the practicality of this project, 
it was necessary to avs.il only those v* ts. ho;i at would :e 
possible to meet during he school la;. Only those "ho 
' ' a 1 . , .. . .. , ‘ 
a program change could easily be made to arr scape for this 
free period, re o If ere d the . rop-an. 
i Because of these restrictions only twenty-five can¬ 
didates were available and only twenty-two were approached. 
I scars- - sences, the remaining three candidates .-ere net 
availaole. 
India:'.nr ss-s Propra:. 
A— candidates who were to so considered for prow 
aseling were assembled to be introduced 
Prior to this meeting, the pupils "ere not aware of the 
reason for their being sranoned. 
_r. or r to introduce the rograr , _ prepared ts_e 
foil owing s tut e.aent: 
!,You are, I am sure, wondering why I 
have called you all together. Some of you I 
know personally, others of you I know in name 
only and through your records. (It was inter¬ 
esting to note that they all sheepishly looked 
at one another and grinned at this statement.) 
'The reason 'why you people are here is because 
you all have something in common. You are all 
gifted with having high average to above average 
ability. Your test records throughout your school 
years have indicated that this ability exists, 
and at times your academic record has shown that 
you have the ability indicated by your testing. 
The problem that you al'1 have, to varying degrees, 
is that you have not achieved at a level that is 
expected of someone with this ability 
I have called you down here because I 
plan to have a discussion group for those of you 
who are interested in learning more about your¬ 
selves, your problem, and getting along with 
others, including parents and teachers. You will 
have an opportunity to discuss your problems 
with persons your own age, to see how people 
look at things differently. Though you all have 
the same problem, there are different angles or 
reasons for the same problem. 
The group will be limited to only eight 
persons who will meet during sixth period on 
Tuesdays and Thursdays for four weeks. In the 
group we will discuss topics that are of interest 
and concern to the group. You will be able to 
say whatever you want on any subject. No one 
is forced to talk if he would rather listen. 
Everything that is discussed is to be confidential. 
You might call the program applied psychol¬ 
ogy if you wish. There will be no assignments, 
grades, or credits. You will get as luch out of 
the program as you put into it. 
Are there anv cuestions? 
*J J. 
t is your decision as to whether you join 
the group, as you alone can derive the value from 
this experience. Sign up on an individual basis - 
I will accept no applicants before the end of 
school today and you must sign up this week as 
we will begin next Tuesday.!r 
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Before the end of that day I had been informed by 
nineteen of the candidates that they were enthusiastic about 
the program and desired to be in the group. 
As I met with each applicant to discuss their par¬ 
ticipation in the group, I provided them with a letter to 
be signed by their parents. The reasons for this were 
(1) to keep the parents aware of the activities of their 
children, (2) to notify the parents that the pupils would 
not be in study hall for the next four weeks, and (3) to make 
the parents a part of the program and encourage their child’s 
participation, thus making the pupil reluctant to withdraw 
from the program should they find it uncomfortable. A sample 
of the letter sent home is given below: 
Dear Parent: 
In dealing with large groups vie often find individuals 
who at some time are not achieving academically at a level 
that would be expected because of their measured ability, 
find, at this time, that your child is not achieving at a level 
commensurate with his/her indicated ability. 
In attempting to best serve you and your child we will 
be starting a program of discussions in groups o:° approximately 
eight students. It is our hope that with this technique we 
may assist your child to achieve more. 
Would you please sign below to Indicate your awareness 
of the program and approval for his/her participation. If you 
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have any questions regarding this program, do not hesitate 
to call# 
/ 
Guidance Counselor 
Parent signature 
Please return this letter to your Guidance Counselor. 
The candidates were informed as to the order in which 
they had signed up, but were encouraged to take the letter 
home with the possibility that the first to sign up would 
be unable to receive permission from their parents. 
As the members returned the letters those who were 
within the limit of eight were given a mimeographed sheet 
which had material that they should read in order to better 
understand group discussion and it also provided ground 
rules to be followed in discussion. 
| RULES OP THE GAI-IE (9) 
1. Group counseling is a cooperative job. he must all work 
together to help each other solve problems. 
2. he can’t solve problems if we refuse to look at them 
honestly. Let’s try not to let our previous ideas get 
in our way. 
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3. Try to really listen to what the person next to you is 
saying. Don’t just try to convince him that you are 
right. Listen to what he says, just as you expect him 
to listen to you when you have something to say. 
lx. Stick with a topic; don’t get side-tracked, ilait until 
the rest of the people seem to be willing to let a topic 
rest for a while before you try to change it. 
p. Speak whenever you have something to say. Don’t be afraid 
to speak up even if what you have to say isn’t particular¬ 
ly clear in your own mind. But on the other hand, be 
careful not to cover up what you mean to say by saying 
too much. 
6. One of the best ways you can help the others .e to let 
them know that they are not alone in what they feel. If 
you have experienced the same feeling, tell them. You 
may be surprised to find that you will be able to under¬ 
stand ..lore about the way you feel as you find yourself 
talking to others about how they "eel. 
I 7. Don’t feel that you have to come to a group solution or 
agreement. The purpose of the group is to explore problems 
together. The decision that you as a person come to must 
be your own. The only solutions that are good for you 
s must be those that have a personal meaning for you. Someone 
else’s answer may not apply to the way you fee". 
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C. A group discussion goes along best when everybody trusts 
each other* Be careful that the others don’t feel that 
you are making fun of them. If you are going to work 
/ 
together and solve problems, you’re going to have to 
trust each other. The more quickly you get to know the 
others and they get to know you, the more quickly this 
group is going to ’’pay off" for you. 
They were encouraged to read this prior to the first 
meeting, as it would be their sole preparation. 
Although it was ray intent to limit the group to eight 
members, I did allow a ninth person to enter the group. It 
was my feeling that this boy was particularly eager to belong 
to the group and was the first to seek membership. There 
was some delay in the return of parental permission, and I 
had already informed the eight of their membership, I felt 
this individual would add a great deal to the group and would 
derive much benefit himself. The final membership prior to 
the openin • session was six boys and three girls. 
Physical Plant 
It was the counselor’s desire to meet with the group 
in an area in the school that would be most conducive to this 
type of activity. Ordinarily, the only available space in 
the school during the sixth period of the school day is a 
62 
conference room located next to the central office. There 
were many disadvantages to this location in that the main 
entrance to this room is through the busy central office. 
The two other entrances to this room were, one from the 
Principal’s and the other from the Vice Principal’s office. 
Hot being a sound proof room, I felt reluctant to use this 
area that would permit all discussions to be heard in these 
three areas. This room also was conducive to distraction, 
since one wall was all window overlooking the main entrance 
to the school. 
In choosing the second location, it was necessary to 
use the largest of the guidance offices. This had several 
advantages. It was a relatively sound proof room. The sole 
entrance was from the main hall which, during class periods, 
was empty. There would be no distractions for us, nor would 
we cause any, regardless of the noise from our sessions. 
It was possible for the group to sit comfortably 
around a rectangular table. Some members had cushioned 
chairs, others had wooden chairs. This made little difference 
to the members. 
Each participant wa3 assigned a seat for only the 
first session. They were each given a pencil and a pad of 
paper for ’’doodling,1' The purpose of this was to help them 
to relax. 
Because of the size, location, and make-up of the 
office, I did not feel that any problems would ensue 
due to the physical plant, 
THE ACTIVITY ITSELF 
Student - Leader Activities 
The techniques which the leader may utilise in order 
to encourage full participation by each of the members have 
been previously described* It is my belief that whatever 
the technique used, it must be used with sincerity by the 
leader. The members must look upon him as a genuine inter¬ 
ested person. 
It will be my intent to have these experiences be 
unstructured as much as possible. Other than some preliminar 
introduction in the first session, the group will be allowed 
to discuss what they will for as long and as deeply as they 
desire. It will be made clear to each participant that they 
are free to discuss what they will, bu that each member has 
a responsibility to the group to participate in the activity. 
Ho definite goals will be established. Each member 
will know why he was selected as a candidate, but the goals 
set will be his own. It will be a mutual agreement that 
self understanding will be the major goal of this activity. 
Summary of Group Counseling Sessions 
Session #1 - April lip, 1961]. 
To initiate the sessions, I first made certain that 
each individual had been introduced to the other croup members 
I then proceeded to explain the purpose of these sessions 
and why these particular members were approachedt o be par¬ 
ticipants in the discussion group. 
In attempting to establish an atmosphere conducive 
to full participation by its members, they were then reassured 
that they could discuss anything of concern to them. The only 
limits set were those of self or property destruction. 
Whatever was discussed in th^ group was to remain in the group 
and we would all attempt to help each other solve our problems 
he must try to understand each other; to try to work with 
each other. 
Some concern was shown regarding the tape recorder, 
but relief was observed when its purpose was explained. 
The group participation was slow at starting with some 
questions being directed to the loader. These were relatively 
safe questions pertaining primarily to underachievement, 
testing and grades. The leader was used, as a resouce person 
at the start. It was not long that some members began to 
discuss how they feel about studies and how they attempt to 
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study, but to no avail. This soon moved into the area of 
teacher problems. There was eager participation as most 
members were able to contribute classroom experiences that 
they found humorous to relate, but annoying to them in the 
classroom. 
For the first session the group moved as was exoected. 
The expression of pet "gripes'1 or "peeves" was a valuable 
experience for the group. This allox*;red members to feel each 
other out, to gain acceptance by others and to test the 
leader to determine his reactions. 
The leader attempted to gain the group confidence by 
accepting what was said. The leader’s comments were primarily 
of a reflective nature and contributions by the leader were 
at a minimum. 
Most members participated readily. There was only one 
female participant who contributed very lit Me. This member 
did not feel a part of the .group since she did not know many 
of the other participants. 
—
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Session #2 - April 16, 1964 
The second session was again initiated by ray comments. 
Perhaps ray eagerness to see some progress towards positive 
growth compelled me to make statements to gear the group in 
this direction. It was my concern that the "gripes" become 
discussion in depth of the area of their dissatisfaction. 
As a result of this approach, I found the group re¬ 
luctant to begin. Superficial contributions were made, and 
it took several minutes before the group was able to speak 
freely. Once aware of the poor results of this structuring, 
I reverted to allowing them to move at their own pace in 
their desired direction. 
The group appeared to move along well from this point. 
Although there was still some griping, the discussion led to 
s. more objective evaluation of teachers, their methods and 
themselves. They discussed at length what they sought in 
teachers; what constitutes good teachers and teaching. Some 
discussion was given to how the participants cope with some 
difficult class situations. 
This discussion led to peer group membership and 
why individuals form cliques. It was felt that many individ¬ 
uals find much security in groups, but one must often sacrifice 
their own individuality in order to be accepted by the group 
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One member summarized their ideas when he said, "It depends 
on what your r. . 
you have." 
I—- raeaifcers a.-ere asked trie I r opinions In these 
discussions, but a fear are: e reluctant to voluntarily 
participate. 
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Session „'3 April 23, 1964 
This session followed a one week vacation, and it 
was my expectation that it would be slow at starting. At 
the start, the group was allowed to continue their Small¬ 
talk without structuring. When there was a lull in the 
conversation I asked if there was anything they would like 
to discuss. There was very little response to this. 
The discussion the first half of the period was in 
the area of college, admission to college, teaching as a 
profession, and some reverting to teacher gripes. 
The second half of the period progressed in a more 
positive fashion. They felt they had discussed all in 
.school affecting underachievement. They then indicated that 
blaming teachers was a safe approach, but that there had to 
be other reasons. Discussion was centered around parent's 
attitudes, parent’s educational background, parent’s occupation 
■ and home environment. Discussion also involved a comparison 
of the top students with similar or more ability and their 
attitudes towards school and study to their own attitudes. 
The group appeared to bring themselves into focus 
in the group for the first time. Prior to this session 
they had primarily discussed others without pointing to their 
own problems at home or their difficulty in adjusting to school. 
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Session - April 30, 1961}. 
In session number four only seven members were _ esent. 
She tempo of the group was somewhat different. It was my 
feeling that the group was slowing doivn. It appeared that 
only a few participants were contributing wholeheartedly. 
The other members sat bach and did not try to participate. 
lly introduction to the group was limited in structural 
design. I made the statement that this was the first session 
after report cards, and. asked what reactions did they have 
or receive from others. Three members were quite frank about 
home reactions, but the others .said little. There was lengthy 
discussion about prep school, its values, and attitudes re¬ 
garding living away from home. 
Throughout the session I felt something was amiss and 
I questioned this, pointing out that some members seemed to 
be withdrawing. My concern was that I might be pushing 
them too fast to discuss their true feelings or that they 
might be losing interest in the group. 
Although it was my thought that we had generally 
progressed quite well up to this point, I was made aware of 
certain misconceptions that they held. Those who, in this 
session particularly, had backed away from discussion had 
sxpected to be told why they are underachievers and given 
They enjoyed V KJ Xj 
70 
stems to follow in solving their problems. v v
those discussions we did have, but felt it was not solving 
their problems insofa'* as they could see. It was pointed 
that what they had expected would probably not provide a 
solution to their problems, since this lecture-type or 
advice-giving method had not helped them in the past. I 
then stated, as I had in the past, that their answers are 
within themselves, bringing out their real problems is where 
the solution lies. I'ach member must try to help the other 
to face his problems. The real value was in the honesty 
and sincerity in which they faced their problems and not in 
discussing the safe areas, such as teacher criticism. 
Before I had the occasion to go further, several members 
were eager to discuss their oxen problems, parental pressures 
and how it affected them as an example. Those who se med 
most uncertain of themselves and their participation did 
not have an opportunity to pursue this further. At this 
point, I am uncertain as to the reactions I will have in the 
next session. 
•on;ilon J'J - I by 'J, 1/4 
The ;roup wan allowed to a tart tho oosslon with 
no Ini tlal otruotm*lng on my part. Surly dlacuna Lon run 
0( nborocl an. unci into aeoidento at mm time. Thin wan n 
i I'naul.t of tl«.o nafety fl 1 m IImy had no n tlio nvovloun period. 
After a brief pause two membera attempted to opaulr of 
^’11' j < t’ob I> mi.”. I.lu „ ,avn v < th their 10 thorn, but hho roup i'an 
! not foady to dUouon tMn area. Thin lod to another pauee, 
uV cm ‘I ’ noun; Lun rovnrl.od to aufo uronn an: prop nchool 
projoctlv'» t' !■ to» uud co 1Inyo r.dm'.i;i' oiiii, The momboI.*;!, at 
Mu:, point; nooMo l reluctant bo n,»oal of personal probl nan, 
lU‘! ruV at bom] tn to i ovo I n i.n dlnot-lon wo * 1 tin rbed. 
Two moiub( ra hud abated that they hud boon doJny bott^r 
111 nci 'Oo I. r tnoe Id i' 11,ad. a barbed - on« boonm o ho waa 
| promlard a car, tho other beoauoo ho wan now aware ho hud 
I J10: ht II wor^'ny bo capacity an a -mnil t of bin tu lout Ion for 
thlo yrou; . 
1 Thin lod to a dlncunnlon of ntudy habltn and teuohero, 
|but In a now U;dit. 11- wan folt that thorn two uronn wore 
not tho main rm norm fo • the! • uud'iraohleynm into, hut Lt wan 
nocounary now to I )oJ at th' m.inlvon. 
I Tho mvCotifti found It difficult to talJc about tholr own 
strength® and weaknewnon* They admittedly found It difficult 
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to Taco reality when looking at themselves and found it 
ov on more difficult l-o discuss it with others. There was 
agreement tna'c tnis was a necessary step to their improvement 
There appeared to be good progress in this session 
despite some weak moments. The discussion appears to be 
leading to self-appraisal for each member. Very little 
negative criticism of school or teachers was expressed in 
this session. 
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f Session #6 - May 7, 1964. 
'i'ho session began with no initial structure. One 
member was quid: to on. ress his satisfaction at having 
conscientiously studied for the first time this year. He 
attributed uni3 to the fact that his parents were away and 
fc no one was there to ''na^1' him. A second member was pleased 
to make a similar announcement. 
An expression of dissatisfaction by the majority of 
the group was made when one member, who had been absent for 
two previous sessions, began to "gripe” about teachers. The 
group believed you could blame others for their problems 
for just so long; then it was necessary to admit they are 
responsible for their underachievement. Although I was 
j convinced tnat they were past the negative "griping" sta~e, 
I realized they were not quite ready to explore their own 
• An effort was made by the leader to introduce 
this topic but to no avail. 
Further discussion centered around teachers and the 
I possible reasons why they function as they do. Exploration 
of defense mechanisms used by teachers was made, bather than 
wgriping iu appeared the members were seeking understanding. 
Tnis session was the first in which there was any 
outward sign of resentment of a member displayed. One member 
74 
was strongly criticized in the way that he mistreats 
teacners o irougn his sarcasm. Most of the members showed 
surprise ao Inns verbal outburst, and one member tried to 
soothe the angry attacker, while the attacked dropped back 
and said nothing. 
| 'this was a particularly hot day and the room was 
uncomfortable. Despite this disadvantage, I felt there was 
some progress shorn. Three members had indicated definite 
progress in attitude towards study and school and improvement 
in subject grades since the sessions had started. 
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Session 7 - May 12, 1961+ 
It was my intention in this session to prepare for 
closure by a discussion of the value of this type of approach 
in dealing with their problems. Because of the poor attendance 
(five members present) and the manner in which the discussion 
had developed, I found it quite difficult to find a point 
where we might evaluate the sessions. 
There was a great deal of limited discussion in siany 
areas: courses, vacations, honor roll, cars as status symbols 
and college. There was much verbal "ribbing" between members. 
The only area where there was serious discussion was that of 
drinking among teenagers. 
The feeling was expressed that there was nothing else 
to talk about regarding school.. Though an attempt was made 
to concentrate on this feeling, it was unsuccessful. It 
appeared that we had reached a plateau and were not to progress 
from this level. 
This session was a continuation of discussion on a 
relatively safe level. The group did not appear to be re¬ 
ceptive to a discussion in depth on the merits of this group 
activity. 
Session Q8 - May llj., 196I4. 
Today was the last meeting and all members were 
* 
present* It was my feeling that this session should have 
structure in order to close the sessions smoothly and to 
obtain an evaluation of the activity from thv- members. 
The major points to be brought out will be listed 
as questions. A summary of the responses will follow: 
Question: How do you feel about this approach (group 
counseling) as an aid to working with your problems? 
Response: A long pause followed with no verbal responses. 
There was nervous activity and nervous giggling 
to what was going on about them. 
Question: You have no feelings about these sessions 
Response: The group, on the whole, felt these cessions sere 
helpful but had some recommendations. It was 
agreed that the sessions should have started 
earlier in the school year; after the first report 
card was the time suggested. It was further 
recommended that they meet once per week for the 
full year, with a group no larger than the present 
size of eight members. Two members agreed that 
perhaps two adult members to provide varied opinions 
slight be helpful. 
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Question: 
Response: 
Question: 
Response: 
Quest '.on: 
Response: 
Have my opinions influenced discussion in any 
way ? 
It was agreed that I did not let previous 
/ 
knowledge of participants interfere or show in 
the sessions. It is :,iy opinion that this point 
is important, in that information gained in individ¬ 
ual counseling should be brought out in the group 
solely by the counselee and not the counselor. 
Is this a good system? 
The group now was unanimously in favor of it but 
earlier in the year with longer sessions. The group 
thought that they should talk about themselves rather 
than teachers. They did agree that this was an 
important step, but they did not have sufficient 
tine to progress much beyond that stage. They found 
it difficult to talk about themselves and their 
personal problems. They felt "goofy" bringing up 
these personal topics. 
Do you look upon this as just another school 
activity? 
All felt it was different. 
Question: is anyone opposed to ending the sessions? 
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but ons member wanted to continue the 
activity. It was felt that, in the last two 
reeks, good progress was made. 
Is your only goal to obtain better grades, or 
did you seek improvement in other areas? 
ITo significant responses were made other than 
it was felt that changes elsewhere have not 
shown up yet. 
bone other pertinent statements made by the members 
^ in this session were: 
’’I’m doing more homework." 
"it has helped me to work bettor. I always blame 
everyone else, but now I see I am responsible." 
"You say we can talk about anything, but when you want 
to bring it up you feel goofy." 
In the group one member who felt he did not get much 
-from the group indicated that once his marks started to 
improve he felt he did not need the group and he closed his 
mind to it. He did not try to take an active interest in the 
group. Ihe remaining seven members felt it was a valuable 
experience and were happy to have taken part in this activity. 
Attempts were made throughout this session to continue 
Response: 
Rues tion: 
Resoonse: 
- 
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discuss.'.on in other than the evaluative area. There was some 
discussion in the following areas: testing, activities in 
elementary and junior high school, comparison of parochial 
and public schools, snob attitudes of "nouveau-riche.11 
The group was invited to take part in future counseling 
groups and encouraged to pursue individual counseling if a 
need was recognized. 
h'VALUATION Of TITf TROUP OOUihGTbNG ACTIVITY 
In an attempt to determine the true value of a 
project on study one must loo]: at tine end. product or results. 
From these results the evaluation Is to he made* Unlike most 
studies, a project of this nature dealing with human relations, 
the individual, and his naho-uo does not offer clear-cut 
evidence of Its north. There Is no measurable evidence of 
the success of a group counseling activity. The counselor 
must rely solely on the spoken word of the c unseloe. to 
determine the amount of growth* Despite the evaluations by 
the counselee, it must be borne in mind that there are many 
factors affecting the life of the Individual, and, therefore, 
it. is difficult to attribute growth to only one of these factor 
the group counseling activity. The member may not recognize 
an increase In understanding and growth as a result of the 
activity, though It may well be. Like individual counseling, 
growth may not be recognised in the immediate future, out 
the value may only be seen in the passage of time. In eval¬ 
uating the activity, the counselor will rely on tl members1 
evaluations, the leaderTs observations, and the actions 
the counselees. 
Because of the responses of the participants, as a 
group and indj. vidaally, some observations can be made regard¬ 
ing the group activity. 
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it presented for each counsel©© an activity 
where they may interact with peers and where they wouis be 
accepted as a part of the group. 
gripes 
whi ch 
2* they were afforded an opportunity to rr lease 
and inner tensions through talhinp out those pro'; lems 
concerned them in a non-threatening situation. 
3« They found security in the realization that 
were not alone in their problems. 
they 
ip. They found acceptance not only through peers but 
also from an adult who would not cast judgement or act as an 
authority figure, one who was there to help thorn -resolve their 
conflicts. 
5. They gained greater self-understanding and greater 
•understanding of others. 
6, They learned to work with others. 
7, Some found it easier to speak with peers than to 
speak with an adult in an individual counseling situation. 
o • 
counseling. 
individual 
for some, it acted as a starting point for individual 
five of the eight members had continued with 
counseling, having a minimum of three counselir 
sessions. 
Although no academic improvement was displayed 
in the records, most had indicated an ii.prov 7 attitude 
towarls school and studying. 
/ 
10. The activity enabled the members to progress 
boyon? the defense mechanisms they had formed, and they 
recognized the existence of underlying problems. ■— t/ I > w 
11. The members felt that greater progress could be 
made towards resolving their problems if more group counsel¬ 
ing sessions sere available. 
12. The _roup recognized that they must assume all 
responsibility for their actions, though they would lil:e to 
place blame for their actions with others# 
Another pertinent aspect of the evaluation is the 
counselor’s observations of the activity. ■ of 
I observations are listed below: 
- 1. The group appeared to work satisfactorily with 
eight leral rs# Equal numbers of bo'." sexes is advisable. 
In my group there were six boys and three girls, 
had dropped from the group after the second meeting. With 
absenteeism, there was one session where only one girl was 
present# This could be uncomfortable for the members. 
' >oth semes uld eliminate this er. 
Jqual 
2. The coin ion 
point Tor the members 
affords the members a 
they find a situation 
unity of a problem acts as a starting 
to initiate the activity. It also 
safe area in which they may retreat if 
too threatening in a counseling, session 
In the same way the common problem may act as a deterrent to 
progress as the members may 
not directly connected with 
feel hesitant to investigate - areas 
the cor,n' 10n probi : i, 
3# The group must meet in an area where they feel 
safe to discuss any problem without fear of being distracted 
or observed and where there is no possibility of their 
disturbing others. 
satisfactory. 
ip. The length of the sessions set at one class oeriod 
forty-five minutes appeared to be of good lew th. The 
members were able to discuss in detail airr roblen without 
watching the cloc!:. The grout) found this amount of time 
5* An important area in which there was complete 
agreement by all was the duration of the sessions. The grout) 
should be formed earlier in the school year. Our group met 
after one half the year was co ipleted. This can act as a 
deterrent to their getta i ted in group discussion. The 
members felt the year was almost over and little could be 
i done to chang: the results of this year. 
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, 6* -n tue sane light it was agreed that there were 
insuf.ihcient sessions, ith only eight sessions, the grott 
appearea to reach a plateau of limitel exploration with only 
discussion in depth, The last few sessions seemed to 
be hampered to some extent by the realization that the 
activity was abouo so end, so why go into depth in the real 
problems. The recommendation is to meet with the group for 
approximately twenty sessions, one half the school year. 
7# heeting with the group bi-weekly presented more 
problems for the counselor than for the members. Because 
of the school organization, where sophomores had study period 
only twice a reek, it was difficult to meet with any other 
( sophomores sixth period for the four weeks of the activity. 
Likewise, the group members had no study periods during these 
sessions, thougn this did not appear to bother them in any 
way. -hey indicated far greater preference for our activitv 
than for study hall. Nevertheless, because of the scheduling 
o- study halls, it is more beneficial for the counselor bo 
meet with the groups for only one period per week.for the 
approximately twenty meetings. In this way the counselor 
;.may work .with several groups simultaneously, or meet with 
individuals for c >unseling. 
3. The techniques used by the counselor-leader has 
an affect on the group, Iiis activities may hinder or help 
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the progress of the membeBS* The group appear 3 to pi? ;ress 
best when the sessions were not structured by the leader. 
Structuring by the counselor meant an imposition of the will 
of the leader as to which direction the ysouo will move. 
It is often a fulfillment of the needs of an anxi .us counselor 
who must see pro js in the group activity. *@ are more 
forces v;orhing in. a group activity of which an anxious 
counselor is not aware. Much growth may be talcing place though 
the counselor may not b.. aware of this in his frame of reference. 
The counselor cannot set a yardstick for the group. They must 
move at their own pace and through their own direction. A 
non-structured activity allows this natural process to take 
place. 
~ - 
9* As a result of the group activity, all of the 
members were made aware of the existence of other affecting 
problems. live of the eight members pursued individual 
counseling in an attempt to deal with these problems. 3even 
of the eight members expressed a strong desire to participate 
in another counseling group. All of the members expressed 
satisfaction with the group and found it to be a valuable 
experience. 
10. Despite the fact that the academic records indi¬ 
cate little growth, there was an over-all improvement of 
attitude towards chool and home, fowor disciplinary problems 
were noted and attempts to work out their - roblems at home 
and school were made. 
It is recognized that improvement in the organization 
of the activity and techniques usei is necessary. Despite 
some weaknesses in the activity, it is to os accepted as a 
valuable experience for both the members and the counselor. 
It Is difficult to measure just how valuable an experience 
it has been for each member. Time alone may be the only tes 
of Its true worth* As an adjunct to individual counseling 
and as an activity alone, it comprises one of the most 
beneficial tools to be use’’ in the guidance program in our 
schools. 
CHAPTER V 
t / 
SUMIARY A1TD C01TCLU3I0ITS 
In an attempt to utilize the full capacity of the 
guidance program and its counselors, constant research into 
new theori . and tec] tiques is being made. Concern in 
education and guidance has, to a great extent, been focused 
on a search to .letermine how to assist individuals to 
function at full capacity in all areas of their dev looms nt. 
hith today’s occupational demands for highly trained 
personnel, the schools cannot afford to waste potential 
talent. Research indicates that much talent is wasted and 
emphasis is being placed in the search for a solution to 
these problems. Our methods of determining the talented 
indie ire being develop s ' c >netantly. Once the individ- 
•> 
»ual with talent is recognizee, the underachiever also comes 
into focus. The und *ac] r r is defined as one whose per¬ 
formance, as judged either by grades or achievement test 
'scores, is significantly below his measured or demonstrated 
"aptitudes, or potential for academic achievement. lies 
reveal many characteristics by which :;e may identify the 
underachiever. Identification is a necessary first step prior 
to going further and trying to resolve as much of this problem 
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as possible. 
It is the attempt of t’'is , cticu i to utilize a 
relatively neu technique in the high school guidance program 
in an effort to help resolve the problem of unci ,,.o’ Levement. 
Once the underachiever is recognized the counselor roust make 
use' of all possible methods to help the individual to function 
to capacity. 
Counselors have utilized individual counselinq as an 
effective tool in dealing with many problems in the school 
situation, this face to face relationship is perhaps the 
most effective met]od, but is quite demanding of the time of 
the counselor and. results with too few individuals being 
served. Group counseling has been an effective tool in 
medical and psychiatric fields and is now being initiated 
into many school pro prams. It is recognized not only as an 
effective technique but also as a tool that is highly efficient 
of the counselor's time and energy, he is able to serve 
several students simultaneously. Counseling in groups, in 
itself, should not be used as a substitute for individual 
counseling, but is most effective when used as an adjunct to 
the individual counseling method, 
Group counseling provides for the individual s. situa¬ 
tion where he may feel more secure and better able to work 
towards self-understanding and a solution to his problems. 
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He may do this because he is in a peer group with, which he 
may ident «.nd find acceptance. He uay 'eel > 
t' 
° "" ' ing ith the csomselo.r because he is not 
> 
alone in court'sellng, 1 a i fln a 
V <_i ® 
•feet 1 
u ’*—> ei. 
* couiioelin^ upproach i xtn und-r achie van g tenth grade students 
T1 e 11 lent a 
a ft a comparison of academic achievement, both present and 
' 1 ' aI titud tnd ] entail ability t t . All can- 
lat had scor i ... mini i. ;j# score of 115; and no lower 
than tne eaphty-fifth percentile on the average of the Verbal 
deaconing and Numerical Ability on the Differential Aptitude 
Too'.... Students chosen fell at least on standard deviation 
in achievement on the Standard Learning Curve below their 
measured ability and aptitude dor learning. Nine of the 
,. / 
:f &1 if3 i j twenty-fiy> caiidih:.tia:., '.o ...:_ "aring a 
predetermined class period, volunteer© 1 to participate in the 
counseling group made up of both boys and girls. 
It was agreed that the group was to meet twice a week 
for four weeks* Each session was to last one class period 
a or'ey - five minutes. The mootings were to be unstructured by 
was free to discuss an; topic rlesire 
cl leml 3 . ' j 
must help each other to understand themselves, others, and 
work towards a solution to thei - blems. 
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Other than the Initial meeting with all candidates 
and the introduction at the onset of the first meeting, 
little to no structuring tool: place. Participants vere allowed 
to discuss any and all areas of interest. Members controlled 
the direction and th of all discussions. The counselor- 
leader acted as a resource person, a clarifyer, on accepting 
adult, Imposing no external judgement. 
In order to evaluate the true worth of this project, 
it was necessary to rely on the opinions of the members, their 
actions and the observations of the leader, dome of the 
advantages to such a program as determined by the participants 
and leader are: 
' _ 
1. It presents a social setting where peer Interaction 
and acceptance takes dace. 
— -u 
2. ' A release of Inner tensions and frustrations through- 
talking about their problems In a non-threatening setting. 
3. A gain of greater self-understanding and tolerance 
of others. 
ij.. forking In a peer group was not as threatening as 
individual dounselij 
d. It acted as an incentive leading to individual 
counseling• 
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6. It ’.eel to an improved attitude towards school 
and ho: .e. 
7* They Iearned to assume more responsibility for 
their actions. 
. It afforded the counselor an opportunity to work 
with several people at the same time spreading the effect of 
the counselor. 
9# The member has ‘ 
of the opposite sex and pet a different ins 
problems, 
wo rk t r i th memb e r 
Ight to their 
in considering future group counseling activities the 
following recommendations should be kept in mind; 
• The group should consist of eight members, hur 
boys, four girls. 
: . A common problem acts a s a starting point for 
discussions. 
f. An area of priv .cy is necessary. 
The sessions should be hold onco or \i: ek for 
approximately sixta to twenty meetings. 
- • j&ch session should last approximately, forty-five 
minutes. 
I 
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f. A meeting with each a apt 1 c ip ant is encouraged 
prior to the initial meeting and at the. close of the sessions. 
7* The group seems to progress Vest when it is not 
hampered by the structuring of -ach .looting. The counselor 
must be alert to present a well placed comment or questions 
that will assist in the full development of the sessions and 
allow the members to gain greatest insight. 
Although 'the group counseling sessions have ended for 
this Practicum, the activity is not complete. The members 
are to complete their last two years of high school. In 
that time further contact will be made as a follow-up activity 
to this _ roject. These contacts w‘11 bn in the form of 
interviews, ind ividual counsel be ; or group counseling. It 
is difficult to determine the true worth of the counseling 
activity at the termination of the sessions. Tine alone will 
determine this, and this is the purpose of the follow-up 
activiti i s. 
This activity lies well within the framework of the 
guidance program a1' the high school level. A perceptive 
counselor should have little trouble developing a group 
counseling program. Troup counseling, along with Indiv* hial 
counseling,is an extremely valuable tool to be used in our 
schools. It is a tool that is too seldom used by school 
idance prams. As an adjunct to individual counseling. 
\ 
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.0 group counseling activity is a 
the drive to assist individuals to 
to the fullest. 
-re:lentous iiiprovoment in 
develop their abilities 
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